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Abstract
Conflict resolution is an important skill for elementary school students to lead a successful life. A valid and
reliable tool is necessary to measure conflict resolution. The objective of the present study was to develop a valid
and reliable research instrument to measure the skill of conflict resolution among elementary school students. The
process of developing the instrument consisted of review of related literature, preparation of table of specification
and assessment of validity and reliability. The validity and reliability were found in an acceptable range. A valid
and reliable research instrument was developed, which can be used to measure conflict resolution skill of
elementary school students in Pakistan.
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1. Introduction
Conflict is a natural thing faced by everyone at workplace and in daily life activities. It has both positive and
negative impacts on individuals involved in it or not. For a conflict to have positive impact, the individuals need
to have the skills of knowing its sources and the solutions and strategies to resolve it in an effective way. The
individuals having the positive impact of conflict have the skills of effective communication, problem solving and
reasoning. In contrast to the individuals having the skills of good communication, problem solving, and reasoning,
some individuals can have the negative impact of conflict (Erturk, 2021; Pickering, 2016; Xie & Jiang, 2022).
A clear concept of conflict enables individuals to understand the concept of conflict clearly. The students and the
teachers having the knowledge of nature of conflict are able to resolve it effectively. The conflict resolution is a
set of skills, which facilitates the individuals and groups to live all aspects of prosper life. The concept of conflict
itself is not positive or negative, but it is seen as a result-oriented aspect of teachers and students in schools (Boyar,
2019; Simsek, 2019; Uchendu et al., 2013).
Conflicts offer competitive and cooperative context in the organization, but it varies according to the situation.
Problems exist in the way to resolve conflict when the situation is competitive or cooperative. The effectiveness
of a conflict resolution intervention may be limited when the context of school and classroom is not cooperative.
Conflict resolution strategies can be effective tools in developing useful skills and avoiding aggressive behavior
in academic and daily life activities (Bonache et al., 2017; Dreu & Vianen, 2021).
It becomes necessary in culturally diverse community and country. Pakistan is one of the culturally diverse
countries. There are different traditions and prevailing rituals among the people of Pakistan. Therefore, research
should be conducted on all aspects of conflict resolution among students. Students at elementary level in Pakistan
lie between the ages of 10-14. This is the age of acquiring new skills and knowledge. The acquired skills help
students to overcome and reduce different types of conflict among them. The measuring tools are basic necessity
for the measurement of conflict resolution skills among elementary school students.
Therefore, Validated and reliable instruments should be developed by the researchers for the measurement of
conflict resolution among the students. But the available literature reveals the absence of a valid and reliable
measuring tool of conflict resolution among elementary school students in Pakistan. Considering the importance
of measuring instrument, the researcher intended to develop a valid and reliable tool for the measurement of
conflict resolution skill among elementary school students in Pakistan.

1.1. Obijective of the Study
The objective of the study was to develop a research instrument to measure conflict resolution among
elementary school students.

1.2. Research Question
What type of instrument is valid and reliable for measuring conflict resolution among elementary school
students?

2. Literature Review

Conflict is an interactive process cooperated with disagreement and incompatibility and occurring among social
creatures and an interpersonal dynamic process which is shaped according to the internal and external conditions
of the parties, affecting individual and group achievement positive or negatively (Arslan, 2020). There are two
aspects of conflict revealed in the literature: emotional and social. However, researchers believe that originally
conflict is of emotional nature. Its second aspect the social aspect comes from the groups and their strategic options
(Hackvoort et al., 2020; Todorowa et al., 2021).
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Conflict constitutes a range from similar difference to disagreement, dissonance, legal debate, violence and fight
and conflict can swell from one phase to another (Keltner, 1994). In general, administrators are disturbed of
conflict but most of the time the conflicts that interests them are apparent, disturbing the organization and
hindering cooperation. At first, it is necessary to classify conflict in two as individual conflict, limited to interior
world of a person and interpersonal deals with conflict as personal conflict and dual conflict (Olubunmi, 2019;
Ramani & Zhimin, 2020).

There are several types of conflict described by different researchers. However, three types of conflict have been
identified in schools by different researchers. These are: task conflicts, relationship conflicts and value conflicts.
The differences relating to some sort of tasks become the reason of task conflict. The differences may be in
opinions or perspectives of different peoples or group of peoples. Task conflict is also termed as cognitive conflict
or substantive conflict. The conflict arising from the interpersonal differences is called as relationship conflict.
The differences may be in the attitude, esteem, honesty, personality, or respect etc. The relationship conflict is
also called as emotional or affective conflict (Arabaci, 2012; Ma et al., 2021; Tshabalala & Mapolisa, 2018).
Value conflict is a negative social process that occurs when an individual s
exposed to two opposing, contradictory concepts that dictate different behaviors, thereby
requiring that at least one of the wvalues be violated. When conflicting values cannot be
reconciled, tensions rise, resulting in unstable behavior and anxiety. The values are related to the issue but are
conceptually separate from each other and from the issue itself. There are different types of value with different
backgrounds i.e. freedom is a value, security is another value etc. It is notable that the values of freedom and
national security have conflicting implications for an opinion of expanded use of wiretapping in response to
terrorism, but the person’s endorsement of these two abstract values are measures of, which is to say, the same
thing as, his or her opinion of wiretapping (Akgoz, 2020; Valente & Lourenco, 2020).

The possible reasons of conflict are poor communication, competition for common but limited means, and
irreconcilable aims etc. The individuals and groups have undeniable needs for identity, self-esteem, security, and
fairness. Frustration of these basic needs become sources of social conflict. Conflict may originate from a number
of sources, such as tasks, values, goals, and so on. It has been found appropriate to classify conflict on the basis
of these sources for clear conception of its nature and implications (Brackett et al., 2019; Manesis et al., 2019;
Korbonalievna & Adxamovna, 2021).

Conflict is inescapable between both teachers and students at schools having different culture, personality, values,
beliefs, attitudes, needs, preferences, goals, interests, and power etc. This is an important problem faced especially
by teachers followed by management, counseling and guidance teachers and parents. Nowadays we have several
positive and negative inspirations in the form of social and cultural, environmental and individual aspects of life
(Hussein & al-Mamary, 2019; Wilkinson & Bartoli, 2021).

At schools, conflicts may be experienced in many issues such as distribution of work among personnel, in and out
of class teaching activities and practices, rewards, punishment, assessment practices, use of power-authority, being
late for class, leave of absences, political views, negative personal attitudes, passing grade levels and scoring
system, issues regarding the legislation, student behaviors, dress code, assignments and placements for staff and
distribution of resources. It should be kept in mind that regardless of the type of conflict or the group that take
part in it, conflicts will deepen and be more complicated unless they are resolved and people involved in the
conflict will experience negative feelings (Civitillo, et al., 2021; Roper & Higgins, 2020).

3. Methodology

The present study involves research and development method. After literature review, the researcher tried to make
clear concepts of all operational terms. Three constructs were finally selected for the tool, as most of the
researchers used them. The constructs were: task conflict, relationship conflict, and value conflict. 10 statements
were selected for each construct. In the light of related literature, three constructs of conflict resolution were
selected for the development of the measuring tool. The tool was in the form of an inventory involving five point
Likert scale. The options were: strongly agree (SA), Agree (A), Uncertain (U), Strongly Dis-agree (SDA), and
Disagree (DA). An example of instrument item is; In case of disagreement | try to find a compromise. | respond
to different disagreement in different ways. The students were asked to rate the statement according to their own
will. The table of specification was prepared, which is as under.

Table 1: Table of Specification

Constructs Task Conflict Relationship Conflict Value Conflict
Task Conflict 10 10 10
Relationship Conflict 10 10 10
Value Conflict 10 10 10

The process of tool development has been illustrated in the following figure.
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Figure 1. Process of Instrument Development

4. Validation of Tool

After developing the instrument, its validity was ensured. The researcher found its content and constructs validity.
The tool was sent to the 10 experts for content validation. For content validation, 10 experts are considered as
sufficient numbers (Polit et al., 2018). The experts were provided with the definitions of the terms used in the
present study. A validation sheet was also provided to the experts. The definitions and terminologies used in the
present study were provided to the subject experts along with a validation sheet. They were requested to rate the
instrument items and deliver their written comments on the validation sheet to improve the relevancy of instrument
items. The experts were requested to rate the instrument according to the degree of relevance as; the item is not
relevant, the item is relevant to some extent, the item is quite relevant, and the item is therefore highly relevant.
The experts were asked to rate the instrument item according to the following degree of relevance.

Table 2: Rating Scale Sheet for Experts

Item Relevancy Rating
Item is not relevant 1
Item is relevant to some extent 2
Item is quite relevant 3
Item is highly relevant 4

The experts rated the items of the instrument and provided their written comments about the test items. Before
calculating the content validity index, the experts' responses were recoded for relevance on a scale of 1-4. The
number 1 was allotted for rating scale 3 or 4 and 0 was allotted for rating scale 1 or 2. Recoding of relevance
rating facilitates the calculation of the content validity index (Drost, 2015; Field, 2013; Metin & Korkman, 2021;
Ozair et al., 2017). Item—level content validity index (I-CVI) was calculated using the formula; the experts in
agreement divided by the number of experts. The summary of analysis for content validity index has been given
in the following table.

Table 3: Item Level Content Validity Index of the Instrument

Item I-CVI Item I-CVI Item I-CVI
1 .8 11 .9 21 9
2 9 12 1 22 .8
3 1 13 9 23 9
4 9 14 .8 24 9
5 .8 15 9 25 1
6 9 16 1 26 1
7 1 17 9 27 .9
8 9 18 .8 28 1
9 .9 19 9 29 9
10 1 20 .9 30 .9

The table 3 shows item level content validity index of the instrument. It has been indicated that values of all items
lie in an acceptable range (Polit et al., 2007; Taherdoost, 2016; Yusoff, 2019). These values indicated high validity.
Therefore, all the items were remained in the instrument. Reliability of the instrument was also checked
statistically using internal consistency method associated with Cronbach’s Alpha coefficient. The summary of
reliability statistics has been given in the table 4.

Table 4: Reliability Statistics of the Instrument

No. of Items Cronbach’s Alpha Cronbach’s Alpha based on
standardized items
30 .85 .88
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The table 4 indicates the value of Cronbach’s Alpha coefficient, which is .85. This reveals that the reliability of
the instrument was found in an acceptable range (Cronbach, 1951).

5. Conclusion

It has been found in the light of the experts’ opinion a valid measuring instrument is developed for the
measurement of conflict resolution skills among elementary school students. It can be concluded in the light of
findings of the study that the instrument is a valid and reliable instrument to measure conflict resolution skills
among elementary school students. Therefore, the instrument can be used as a standardized tool to measure the
skill of conflict resolution among elementary school students.
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